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READING INTENT  
 
Reading is the cornerstone of learning, enabling learners to gain access to the whole 
Wildmoor Heath curriculum and a world of information. Reading opens many doors; it 
broadens their language and vocabulary, stimulates their imagination and gives them the 
opportunity to gain new experiences of the wider world, including challenging different 
viewpoints. Reading for pleasure contributes to educational success, therefore we 
endeavour to develop a lifelong love of reading. We aim to provide a reading curriculum that 
equips our learners with the necessary life skills to succeed: building on a systematic, 
synthetic phonics approach, through to developing critical and reflective readers of a variety 
of genres. This ethos also includes promoting reading for pleasure and enjoyment, bringing 
books to life by using drama and role-play.   
 
READING IMPLEMENTATION 
 
From entry to Reception, learners embark upon a systematic synthetic phonics reading 
programme, which develops solid reading skills in a carefully planned sequence. Individual 
reading uses a clear progressive scheme where learners have clear targets to reach, moving 
progressively to more sophisticated and challenging targets. We motivate our learners to 
read often, and progress quickly, by our unique ‘reading card’ system, whereby each child 
works their way through targets on reading staged cards, taking the completed cards home 
to keep. 
 
Learners are given the opportunity to read aloud regularly within all subjects. In addition, 
adults will read aloud regularly, giving the learners access to literature beyond their reading 
age, which will develop their knowledge and vocabulary, improving their reading 
comprehension. As well as listening to their child read at home, parents are encouraged to 
regularly read aloud to their children to enthuse them to read and to enjoy reading more. 
Daily guided reading lessons ensure that learners have the opportunity to think critically, as 
well as developing different reading strategies, such as inference, prediction, explanation, 
retrieval and summarising. Through reading, learners have a chance to develop culturally, 
emotionally, intellectually, socially and spiritually. We run regular workshops for parents and 
carers, explaining synthetic phonics and showing them how to help their child to gain those 
early essential building blocks to learning. We develop our workshops to enable parents to 
help their children develop a love of reading, which will serve them well as they transition on 
to secondary school.  
 
READING IMPACT  
 
Children will leave our school at the end of Year 6 as fluent, confident readers, who value 
and enjoy reading as a lifelong skill. They will be fully prepared for transition to secondary 
school and equipped to face the challenge of a wide breadth of reading across all the full 
secondary curriculum. They will develop the habit of reading widely and often, both for 
pleasure and for information. They will acquire a wide vocabulary, an understanding of 
grammar and knowledge of linguistic conventions for reading, writing and spoken language 
and appreciate our rich and varied literary heritage.  
 
We assess our pupils’ reading skills throughout their years at Wildmoor Heath using termly 
phonics, reading speed, fluency matrix and comprehension assessment. We know that our 
Reading curriculum has a positive impact on pupils’ outcomes from their reading confidence 
and from the results of the national assessments completed in July 2019, which reflect pupil 
performance well above national: 
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Pupil Reading Results - July 2019 Wildmoor Heath Results National Results 

Year 1 Phonics Awareness Check 96%  72% 

Year 2 Reading SATs (age 7) 
- Passed at Expected Level 
- Passed at Higher Standard 

 
87% 
43% 

 
75% 
25% 

Year 6 Reading SATs (age 11) 
- Passed at Expected Level 
- Passed at Higher Standard 

 
87% 
30% 

 
73% 
27% 

Year 6 Progress in Reading  +1.00  0.00  

 
Learning Phonics and Early Reading Skills at Wildmoor Heath 
 
The Wildmoor Heath Philosophy 
 
At Wildmoor Heath School, our staff are passionate about the teaching and learning of 
strong early phonics and reading skills. We recognise that reading is an essential life skill 
that opens up a whole world of information to young minds, from reading a menu to tackling 
a thesaurus.  
 
Therefore, we teach all our learners phonics from their very first day at school and the 
development of secure phonics and reading skills is a core part of the whole 
Wildmoor curriculum. Our philosophy is that ‘Every Child will be a Reader’ at Wildmoor 
Heath, regardless of when they join us, and we place great emphasis on achieving this aim. 
All teachers and Learning Support Assistants are trained to deliver high quality phonics 
sessions following a consistent and progressive methodology and sequence. 
 
At Wildmoor Heath, we believe that children learn when they enjoy their lessons. All our 
phonics lessons are fun and interactive; children learn to listen, mimic, act and sound out the 
new sounds. We teach phonics every morning in small groups to children from Reception to 
Year 3. Teaching staff from Reception to Year 5 classes lead these daily sessions. 
 
We have tailored our phonics learning approach to the needs of Wildmoor Heath learners, 
using a combination of the Read Write Inc. rhyming patterns, based on the order of sounds 
from the Bug Club Phonics planning, which corresponds with our Bug Club phonics reading 
book scheme. Bug Club Phonics is one of the Department for Education’s approved phonics 
teaching programmes and aims to help all children in your school learn to read by the age of 
six in a fun and accessible way.  The whole school programme matches the National 
Curriculum and Early Learning Goals. 
 
Our Approach to Teaching Phonics 
 

Each phonics session lasts at least 30 minutes and follows the ‘hear it, say it, read it, write it’ 
model. Our methods are fun, motivating and sequential, allowing children to learn new 
sounds, revisit learned sounds and apply sounds to reading and spelling words. 
 
Children love learning phonics at Wildmoor Heath because our programme uses a range of 
media, including real-life objects, videos, gestures, word cards, songs and mini-whiteboards 
to allow children to write their sounds and words. An example is FRED TALK, which helps 
children read unfamiliar words by pronouncing each sound in the word one at a time. 
Children can start blending sounds into words as soon as they know a small group of letters 
well. Sound blending is essential in reading. 
 
 

file:///P:/CURRICULUM/!CURRICULUM%20PACK%202020-2021/CURRICULUM%20SUMMARY%20JANUARY%202021.docx
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Continuous Assessment and Extra Support  
 

Children are placed into small, dynamic groups across the classes to help them make rapid 
progress. Children are assessed continuously within their groups, meaning that as a child 
progresses, they are moved into the next group. As they learn to blend sounds, children are 
encouraged to learn ‘tricky words’ (common exception words) that do not follow phonetic 
patterns. 
 
Children from all year groups also receive extra phonics teaching, either one to one or in 
small groups, to boost and accelerate their phonics learning and application to words. If an 
older child needs extra phonics and reading support, we tailor an intensive one to one 
intervention programme to allow rapid and secure catch-up. 
 
Click here for more information about phonics at Wildmoor Heath: https://youtu.be/H-ajUfz3cX8  

 
How We Promote a Love of Reading 
 
Reading opens up a whole wide world of information to a child and is an essential life skill 
that they will need as they progress onto secondary school. To become a reader, children 
must know all the phonics sounds and be able to use them to decode words. Over time, 
children also learn a number of reading strategies to develop their speed and fluency and 
reading becomes automatic. 
 
Our phonics sounds are matched to complementary reading books so children can continue 
their learning from daily phonics sessions in their one-to-one reading, both in school and at 
home. We foster good home/school reading habits and instil a love of reading, by sharing 
cross-curricular books. 
 
Pupils across the school read aloud in all subjects and enjoy discovering exciting, high 
quality books. All classes have their own class ‘reader’ each term; adults read to children 
frequently to help secure their skills and embed their love of reading. In every class, we have 
identified those priority readers who need extra help. They receive daily one to one daily 
reading support to help them to become more confident and fluent. Our goal is that reading 
becomes an automatic skill for everyone. 
 
Children are encouraged to read across a wide range of 
fiction and non-fiction books. Our library is a fun place to 
read and learn; it follows a beach theme and was 
designed by the children. They love to lie on the yellow 
beach carpet and look up at the sunny sky. Come and 
visit us to see our library and meet our wonderful young 
readers! 
 
We know that all our children become fluent, confident 
readers during their time at Wildmoor Heath, and leave us 
equipped with a strong command of phonics plus a wide 
range of reading strategies and experience. Most 
importantly, they love reading and feel comfortable with 
books.  
 

https://youtu.be/H-ajUfz3cX8
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WILDMOOR HEATH’S APPROACH TO TEACHING READING 
 
The Simple View of Reading shows the two elements that children need to master to 
become confident and fluent readers. 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Within those two elements, there are many strands that children need to acquire before they 
become confident and fluent readers, able to read across all areas of the curriculum. At 
Wildmoor Heath, we aim to ensure that all children learn these strands, to be able read for 
word recognition by the end of KS1 and to able to read for comprehension by the end of 
KS2. 
 
 

 
 
 

Scarborough’s Reading Rope, 2001 
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BIG IDEAS OF READING 
 
In order to identify children’s individual reading needs, we 
focus on the Big Ideas of Reading, sometimes referred to 
as ‘The Big Five’, using appropriate resources to 
accurately assess children’s gaps in phonic knowledge, or 
issues with reading fluency. Once children have a secure 
grasp of phonic knowledge and the ability to decode 
confidently, the next focus is reading fluency and reading 
speed to ensure that children are able to read fast enough 
to comprehend what they are reading. Children should be 
able to read at 90 words per minute or faster by the end 
of Y2; 100wpm by the end of Y4 and 110wpm by the end 
of Y6. In addition, vocabulary is explicitly taught 
throughout the curriculum to further aid understanding and 
comprehension of more complicated or technical texts. 
 
READING SPINE 
 
We aim to use high quality texts throughout the school, for guided reading, writing stimulus 
or class novels. Our carefully designed reading spine includes challenging books with a 
variety of genre. In addition, non-fiction texts are chosen carefully to use in guided reading 
sessions as well as reading throughout other curriculum subjects. The books are reviewed 
and updated regularly.  
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READING BOOKS & TARGET CARDS 
 
In FS and KS1, children are assigned books by their teacher as their ‘school reading book’ 
based on their current ability and they are given a book from the appropriate book band 
(Appendix 1).  In KS2, children are encouraged to choose their own ‘school reading book’ 
from their allocated book band. When the children have reached the ‘grey’ reading band, 
they also have the choice to read their scheme book or a book from the class or main school 
library. 
 
Bug Club uses the National Book Banding system. Every child has a target card that 
matches the colour of the book that they are reading, e.g., Bug Club green band = green 
target card with appropriate reading objectives (targets) for that stage. The target cards are 
to be kept within the reading book (KS1) or stuck into the child’s Reading Record (KS2). 
When a child is asked to read, the targets are discussed. When the target has been met, a 
tick will be added next to the target and when the target has been met three times, it will be 
recorded as achieved and a new target is set. When all targets have been met, the child 
should be ready to move on to the next book band. The main class teacher will be the only 
person to make this decision. 
 
 
READING FOR PLEASURE 
 
To develop imagination, vocabulary and a love of literature, children should have a rich 
curriculum of high-quality stories, which should be read frequently with opportunities used to 
link across the curriculum and to discuss big ideas.  
 
Following the current research findings from the Open University, to promote a ‘Reading for 
Pleasure’ culture within the school, we focus on: reading aloud, informal book talk, 
independent reading time and a highly social reading environment. Teachers use class 
reading reward schemes, such as Bookopoly, to encourage children to keep reading a 
variety of genre. 
 
Teachers use the weekly library session to foster a love of books. Children have regular 
opportunities to visit and be encouraged to borrow books from the class, school and local 
public libraries.  Teachers may guide a child’s choice, but these books, unlike their ‘school 
reading book’ are mainly for pleasure. The newly invigorated library space has been 
designed, alongside views from the children, to create a calm, peaceful and safe space for 
children to immerse themselves into the world of literature.  
 
We are passionate about building a love of reading in every child. To do this we: 
 

• promote the reading challenges from local librarians 

• promote the Summer Reading Challenge 

• invite published authors to work with the children  

• have regular reading for pleasure opportunities 

• hold a book fair once a year 

• hold reading workshops for parents and provide helpful resources on the website 

• hold a sponsored read (in collaboration with the PTA) 

• celebrate World Book Day 

• Y5 and Y6 children reading with KS1 children 
 
 
 

https://www.researchrichpedagogies.org/research/reading-for-pleasure
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READING FOLDERS 
 
Each class has a Reading Folder, which contains the following: 
 

• Reading Overview Log 

• Rainbow Tracking Grid  

• Priority Reader Record sheets 

• Class Reader Record sheets 

• Pupil Progress Tracking Grid 

• Reading assessments (scaled scores, phonics and HFW gaps, speed and fluency) 

• Book band target cards 
 
The bottom 20% of readers are highlighted at the top of the Reading Overview Log and are 
called Priority Readers. These children will read aloud to an adult frequently (a minimum of 
4 times per week). Adults will record when these children are heard reading on the Reading 
Overview Log and comments are added to their Reading Records (EYFS & Y1) or 
recorded on the Priority Reader Record sheets in the Reading Folder (EYFS, KS1 & KS2). 
Other children will be heard reading throughout the week and these are recorded on the 
Reading Overview Log. In addition, comments are added to the child’s Reading Record or 
on the Class Reader Record sheets.  
 
When the main class teacher makes the decision to move a child to the next book band, the 
date will be recorded on the Rainbow Tracking Grid in the Reading Folder and it is also 
recorded in the child’s Reading Record for communication with parents.  
 
Each term, children are assessed for their reading speed, fluency and comprehension. 
Phonics and HFW gaps are assessed regularly. The results are recorded and stored in the 
Reading Folder and are then used by SLT to monitor progress during Pupil Progress 
Meetings. Reading Folders are monitored regularly by SLT and feedback is given to staff. 
 
READING IN EYFS & KEY STAGE 1 
 
Phonics 
 
From the very first day at Wildmoor Heath, children are assessed to gauge their reading 
ability. They are formally taught the sounds of the letters of the alphabet, and how to blend 
and segment.  The progression of sounds and tricky words introduced across KS1 are in 
Appendix 2. The order of teaching sounds can be found in Appendix 3.  
 
Children are placed into groups across FS & KS1 year groups. These groups are dynamic, 
based on continuous assessment and considering previous progress made. Each phonics 
session lasts 30 minutes and the lesson structure can be found in Appendix 4. Every adult 
who leads each group has regular training and are familiar with the terms to use, as detailed 
in the glossary in Appendix 5. 
 
To be a reader, children must be able to apply their phonic knowledge independently. In 
addition to reading and writing phonics, children are encouraged to learn ‘tricky words’ 
(common exception words / high frequency words) that do not follow phonetic patterns 
(Appendix 6).  
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GUIDANCE FOR TEACHING ASSISTANTS & PARENT HELPERS (KS1) 
 
Before the child reads, check the Reading Record from the previous reading session to see 
if there are any areas that need to be re-visited. Ensure that the child has the correct book 
for their specific book band. Each session should also include an opportunity for the child to 
talk about their book or what they have read in the session. This may be their specific target 
anyway, but if not, it is important to give the child a chance to respond to the text so they 
understand that reading is more than just decoding. 
 

• When starting a reading session, the child will require a reading book, target card and 
reading record.  

• Teacher or adult shares the target and if possible, ask the child to repeat their target. 

• Introduce the book or recap as appropriate. 

• Listen to the child reading and make notes (quick miscue analysis). 

• If necessary, when the child comes to an unknown word, model the prompt (until the 
prompt used independently). 

• Ensure praise is given for effort and specific to the cue / target. 

• If the child has met a target, add a dot to the target card. If they have achieved three 
dots, add a blue sticker and assign a new target. 

• End the session by choosing new book (if appropriate) or record the page number they 
will read next on the bookmark.  

• When the session has finished, add your initials against the child’s name on the 
Reading Overview Log sheet. Record notes in their Reading Record and add initials 
too, including any areas that need re-visiting next time. 

 
PHONICS NON-NEGOTIABLES 
 

• Children should write the long date at the top. 

• Sound mats should be on their table for every lesson. 

• All children need to be writing at least one sentence. 

• Please use the pink and blue highlighters for marking (tick it or fix it) 

• From Y2, joined handwriting. Adults should model this on the board. 

• Phonics chart of sounds displayed in all classrooms 

• Phonics frieze displayed in Reception, KS1 and Year 3 classrooms 

• Tricky word/common exception word display 
 
 
READING IN KS2 
 
On entry to KS2, all children will be taught reading skills during whole class guided reading 
sessions, using Quality First Teaching.  If they are working below age related expectations, 
the children will be identified as Priority Readers and will have an opportunity to read 1:1 to 
adults as frequently as possible (minimum 4 times per week). At the start of each half term, 
priority readers will be assessed for their reading speed, fluency and phonics or HFW gaps.  
Following these assessments, adults will work with the children on further areas that need 
developing, such as phonics, word recognition, fluency or the understanding of vocabulary. 
These sessions will be planned by teachers, with advice from the SENDCo, and will be 
recorded as Reading Interventions within the Reading Folder.  
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Whole Class Reading 
 
Teachers plan for reading sessions every day, where high quality books and texts are 
shared with the whole class. Texts are chosen carefully with increasing challenge which 
includes more sophisticated language, opportunities for inference and longer sentences to 
develop fluency. Each year group has identified fiction texts for each term, as detailed in the 
reading spine above, as well as other fiction and non-fiction texts to ensure a range of text 
types and genre have been included.  
 
Within the Whole Class Reading sessions, teachers plan questions using VIPERS 
(vocabulary, inference, predicting, explaining, retrieval, summarising) using appropriate 
strategies (Appendix 7). Alongside VIPERS, teachers include opportunities to practise 
reading fluency (Appendix 8) and children are given every opportunity to read aloud as 
often as possible across all areas of the curriculum. Every time a child reads aloud, this is 
recorded on the Reading Overview Log in the Reading Folder. 
In addition to hearing children read, adults understand the importance of modelling how to 
read more challenging texts and therefore will read an appropriate class novel aloud (which 
may be the guided reading book) for at least 15 minutes per day, allowing an opportunity for 
book discussions and deepening understanding, ensuring they create an oracy rich, dialogic 
classroom.  
 
This class novel can be linked to the daily guided reading sessions, with a specific VIPERS 
focus. The start of each guided reading session should include an opportunity to explicitly 
teach the vocabulary needed for the session. The remainder of the lesson could follow this 
structure (based on Ashley Booth’s blog): 
 

Monday Tuesday Wednesday Thursday Friday 
Class novel Class novel 

or other related 
fiction/non-fiction text 

Class novel 
or other related 

fiction/non-fiction text 

Class novel 
or other related 

fiction/non-fiction text 

Class Novel 

 
Explanation 
Big Ideas  

 
Inference 
Retrieval 

 
Inference 
Retrieval 

 
Inference 
Retrieval 

 
Prediction 
Summary 

 
 
GUIDANCE FOR TEACHING ASSISTANTS & PARENT HELPERS (KS2) 
 
Discuss with the class teacher whether the reading session is to focus on phonics, reading 
speed, fluency or comprehension. If the child has a current reading intervention, ensure that 
you have a copy of the intervention notes from the Reading Folder. Before the child reads, 
check the Reading Record sheets in the Reading Folder from the previous reading session 
to see if there are any areas that need to be re-visited. Ensure that the child has the correct 
book for their specific book band. If they are working at ‘grey’ or higher, they can choose to 
read another book from the class ‘Bookopoly’ or whole school library. 
 
Reading for Fluency 
 

• Explain to the child that you will be helping them with their reading fluency and speed.  

• Check the Reading Folder for information on the Fluency Rubric assessment target 
from previous sessions. 

• Read a section of the text to the child first, explaining any unknown vocabulary. 

• Ask the child to read, using a ruler so that they don’t lose their place on the page. 

• Help the child to read with a steady pace to guide them through the text.  

https://theteachingbooth.wordpress.com/2019/09/08/whole-class-reading-2019-2020/
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• To improve fluency, it may help for the child to read the section of text multiple times – 
can they read the section of text faster each time? 

• When the session has finished, add your initials against the child’s name on the 
Reading Overview Log sheet. 

• Record notes about the outcomes of the reading session in the Reading Record sheets 
in the Reading Folder, including any areas that need re-visiting next time. 

• Date and stamp the child’s Record Record to show they have read. 
 
The Fluency Rubric matrix assessment sheet (Appendix 9) should then be used to assess 
areas for development and these can be set as reading targets.  

 

Reading for Comprehension 
 

• Discuss the current targets from the target card, ensuring that the child understands 
what the target means and what they need to do to achieve it. 

• If the book is new to the child, ask them to look at the front and back covers and 
discuss what they think the book might be about. 

• If the book has already been started, ask the child to summarise what has happened so 
far. 

• Ask the child to read a section of the text. Ensure that they understand what they are 
reading by regularly checking what is happening and the meanings of unknown 
vocabulary.  

• Finish by asking the child to summarise what they have read. 

• When the session has finished, add your initials against the child’s name on the 
Reading Overview Log sheet. 

• Record notes about the outcomes of the reading session in the Reading Record sheets 
in the Reading Folder, including any areas that need re-visiting next time. Keep these 
comments relevant to the focus of the session. 

• If the child has met a target, add a tick to the target card. If they have achieved three 
ticks, assign a new target. 

• Date and stamp the child’s Reading Record to show they have read. 
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READING NON-NEGOTIABLES  
 

• A positive reading culture MUST be established within the classroom with reading and 
talk as the priority across the curriculum 

• Priority readers must be listened to 4 or 5 times per week 

• Other readers must be listened to at least 1 or 2 times per week making sure that you 
know the focus of the session – is it a decoding, fluency or comprehension focus?  

• Encourage children to read (aloud and silent) across the curriculum 

• Update the Reading Folder daily 

• Teacher must read the class novel (from the reading spine) for at least 15 minutes 
every day – allow for book talk and discussion of big ideas (links to well-being/SMSC) 
– this is a necessity not a luxury and could be part of the guided reading session  

• From Y2 Summer term to KS2, plan for a guided reading session every day  
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Appendix 1: Book Bands 
 

Year Book band Reading target card Phonics Phase/ Spellings 

FS 

Lilac / Pink Pink Phase 2 Phonics  

Red Red Phase 3 Phonics  

Yellow Yellow Phase 4 Phonics  

Year 
1 

Light Blue Light Blue Phase 5 Phonics 

Green Green Phase 5 Phonics  

Orange Orange Phase 5 Phonics 

Year 
2 

Turquoise / Purple Purple Phase 6 Spellings 

Gold Gold Phase 6 Spellings 

White/Lime White/Lime Bridging Bands  

Year 
3 

Brown Brown  Year 3/4 Statutory Spellings 

Year 3 Year 3/4 Statutory Spellings 

Year 
4 

Year 4 Year 3/4 Statutory Spellings 

Year 
5 

Year 5 Year 5/6 Statutory Spellings 

Year 
6 

Year 6 Year 5/6 Statutory Spellings 

 
The book bands above represent the expected standards for each year group, although 
some children may be below or above their year’s book band.
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Appendix 2: Term by Term Overview of Grapheme-Phoneme Teaching Coverage 
 

Term Reception Year 1 Year 2 Key Stage 2 
Autumn 

1 

1:1 phonics assessments for all 
pupils 
Teach Phase 2- 
(Start 2nd week, 1 sound per 
day: whole class) 

s, a, t, p, (s, a, t, p- revision) 
i, n, m, d, language session- 
captions 
g, o, c, k, language session- 
‘and’ and ‘to’ 
ck, e, u, r, language session- 
the, no, go.  
h, b, ff, ll, ss, language 
session-  I, into, her.  

  

Revise Phase 3 sounds with 
consonant blends 
(CCVC words) and digraphs 
including pseudo-words 
ch, sh, th, ng,  language 
session- they 
ai, ee, igh, oa, oo, 00 language 
session- we, are 
ar, or, ur, ow, oi, language 
session- you 
ear, air, ure, ur, language 
session- all, was, give, live 
Start Phase 5 to those 
children who are ready 
Mock phonics check 1:1 for 
whole class  

Revise Phase 5/ Phase 6 
sounds 
Mock phonics check for early 
readers. 

1:1 phonics assessments for 
individual children to identify 
gaps. 
1:1 or small group interventions 
for early readers based on 
assessment gaps. 

Autumn 
2 

Start ability groups/Give out 
individual reading books 
accordingly  
Reassess retention of sounds 
and regroup where needed. 
Start Phase 3 to those 
children who are ready 

 
 

Teach Phase 5 
Wh, ph, language session- oh, 
their, people 
ay a-e eigh/ey/ei (long a), 
language session- Mr, Mrs, Ms 
ea e-e ie/ey/y (long e) language 

session- looked, called, asked 

ie i-e y i (long i), language 
session-  water, where 
ow o-e o/oe (long o) language 
session- who, again 
Mock phonics check 1:1 for 
whole class  

Teach Spelling lessons 
Interventions for early readers. 
Mock phonics check for early 
readers. 

1:1 phonics assessments for 
early readers to identify gaps. 
1:1 or small group interventions 
for early readers based on 
assessment gaps. 

Spring 
1 

1:1 phonics assessments/ 
interventions 
 
Teach Phase 3 
J, v, w, x, language session- 
me, be 
y, zz, qu, language session- he, 
my, by, she 
ch, sh, th, ng,  language 
session- they 
ai, ee, igh, oa, oo, 00 language 
session- we, are 
ar, or, ur, ow, oi, language 
session- you 
ear, air, ure, ur, language 
session- all, was, give, live 
 

Teach Phase 5 
ew ue u-e (long u) u/oul (short 
oo) language session-  thought, 
through 
aw au al, language session-  
work, laughed, because 
ir er ear, language session- 
Thursday, Saturday, thirteen, 
thirty 
ou oy, language session-  
different, any, many 
ere/eer are/ear, language 
session-  eyes, friends 
c k ck ch. Language session-  
two, once 
Mock phonics check 1:1 for 
specific pupils 

Teach Spelling lessons 
Interventions/phase 5 for early 
readers. 
Mock phonics check for early 
readers. 

1:1 phonics assessments for 
early readers to identify gaps. 
1:1 or small group interventions 
for early readers based on 
assessment gaps. 

Spring 
2 

Reassess retention of sounds 
and regroup where needed. 
Consolidation of Phase 3 
sounds.  
Start Phase 4 to those 
children who are ready 
 

ce/ci/cy sc/stl se, language 
session-  great, clothes 
ge/gi/gy dge, language session-
it’s, I’m, I’ll, I’ve  
le mb kn/gn wr, language 
session-  don’t, can’t, didn’t 
tch sh ea, zh, (w)a o, language 
session- tch sh ea, zh, (w)a o, 
language session- first, second, 
third 
Revision of all sounds 
Mock phonics check 1:1 for 
specific pupils  

Teach Spelling lessons 
Interventions/phase 5 for early 
readers. 
Mock phonics check for early 
readers. 

1:1 phonics assessments for 
early readers to identify gaps. 
1:1 or small group interventions 
for early readers based on 
assessment gaps. 

Summer 
1 

1:1 phonics 
assessments/interventions 
Teach Phase 4-  
Adjacent cvcc words, language 
session- said, have, like, so, do 
Adjacent ccvc words, language 
session- some, come, were, 
there, little.  
Adjacent ccvcc/cccvc/cccvcc 
words- one, when, out, what. 
Assessment games on Bug club 

Revision of all sounds/blends 
based on gaps (whole-class). 
Start Phase 6 to those 
children who are ready.  

Teach Spelling lessons 
Interventions/phase 5 for early 
readers. 
KS1 SATs. 
 

1:1 phonics assessments for 
early readers to identify gaps. 
1:1 or small group interventions 
for early readers based on 
assessment gaps. 

Summer 
2 

Revise all sounds from Phase 
2-4. 
1:1 Phonics assessments and 
regrouping/interventions for 
specific pupils. 

 

PHONICS SCREENING 
CHECK. 
Revision of all sounds based on 
gaps (whole-class). 
 

Interventions for early readers. 
PHONICS SCREENING 
CHECK for early readers. 
 

1:1 phonics assessments for 
early readers to identify gaps. 
1:1 or small group interventions 
for early readers based on 
assessment gaps. 
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Appendix 3: Phonics Phases 
 

Phase 2  Phase 3 Phase 5 
Sound Rhyme Sound Rhyme Sound Rhyme 

s  Slither down the snake j Down his body, curl and dot wh Wh wh whistle 

a Round the apple, down the 
leaf 

v Down a wing, up a wing ph Elephant wellyphant 

t  Down the tower across the 
tower  

w Down up, down up ay May I play? 

d Round his bottom, up his tall 
neck and down to his feet 

x Down the arm and leg and 
repeat the other side 

a-e Make a cake 

p  Down his plait and around 
his head  

y Down a horn, up a horn and 
under his head 

ea Cup of tea 

i Down his body, and a dot for 
his head 

z Zig – zag- zig e-e Even Steven 

n  Down Nobby, over his net) zz Fuzzy wuzzy bear ey Hee hee hee cheeky monkey 

m  Down Maisie, over the 
mountain, over the mountain 
(Maisie and mountains. 

qu Round her head, up past her 
earring, down her hair,and 
flick. 

ie Hi, nice tie 

d Around the dinosaur’s 
bottom, up to his tall neck 
and down to his feet 

ch Curl around the caterpillar, 
then down the horse’s head 
to the hooves and over his 
back.  

i-e Nice smile 

g Around the girl’s face, down 
her hair and give her a curl.  

sh Slither down the snake, then 
down the horse’s head to the 
hooves and over his back.  

ow Blow the snow 

o All around the orange th Down the town, across the 
tower, then down the  

o-e Phone home 

c Curl around the caterpillar ng A thing on a string oe Joe’s hairy toe 

k Down the kangaroo’s body, 
tail and leg 

ai Snail in the rain ew Chew the stew 

ck The caterpillar tickles the 
kangaroo and makes him 
kick his leg! 

ee What can you see? ue Oooh sticky glue 

e  Lift off the top and scoop out 
the egg  

igh Fly high u-e Huge brute 

u Down and under, up to the 
top and draw the puddle 

oa Goat in a boat aw Yawn at dawn 

r Down his back, then curl 
over his arm 

oo Poo at the zoo au oooo haunted house 

h Down the head to the 
hooves and over his back 

oo Look at a book ir Whirl and twirl 

b Down the laces to the heel, 
round the toe 

ar Start the car ou Shout it out! 

f Down the stem and draw the 
leaves 

or Shut the door oy Toy for a boy 

ff Huff and puff ur Nurse with a purse are Care and share 

l Down the long leg ow Brown cow   

ll Smelly jelly oi Spoil the boy   

ss Miss the kiss ear Hear with your ear   

  air That’s not fair!   

  ure Sure it’s pure   

  er A better letter   

 
Phase 4 – consolidation 
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Appendix 4: Phonics Lesson Structure 
 

 
 
Irregular ‘Tricky’ Words Lesson Structure 
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Appendix 5: Phonics Glossary 

Adjacent 
consonants 

Two (or three) letters making two (or three) sounds. e.g., the first three 
letters of strap are adjacent consonants.  
These have also been referred to as Letter Gangs.  
(This is a video on Nessy). 

Blending The process of using phonics for reading. Children identify and blend the 
phonemes in order to make a word. e.g., s-n-a-p, blended together, reads 
snap. 

Consonant 
digraph 

Two consonants which make one sounds. 
e.g., sh, ch, th, ph. 

CVC, CCVCC, etc. The abbreviations used for consonant-vowel-consonant and consonant-
consonant-vowel-consonant words, used to describe the order sounds. 
e.g., cat, ship and sheep are all CVC words. Black and prize could be 
described as CCVC words. 

Digraph 
“special friends” 

Two letters which together make one sounds. There are different types of 
digraphs – vowel, consonant and split. 

Fred Fingers Where children are asked to show each sound/phoneme on a finger.  
e.g., ship would be segmented into three sounds as in sh-i-p and children 
would show three fingers. 

Fred in your head Where children are asked to count each sound/phoneme for a word in 
their head. 

Grapheme A letter or visual group of letters representing one sound (phoneme) e.g., 
ck, igh, t, sh. 

Green words These words are presented to the children on green word cards. They are 
grouped together to match the phoneme taught e.g., say, play, may, clay.  

Grotty Phoneme These are the sounds in tricky words e.g., said, that do not follow the 
taught phoneme/grapheme correspondence.  
e.g., s/ai/d. The /ai/ is a grotty phoneme as we say /e/, not the /ai/. 

Phoneme The smallest unit of sound in a word. 

Segmenting The process of using phonics for writing. Children listen to the whole word 
and break it down into individual phonemes, choosing an appropriate 
grapheme to represent each sound. e.g., ship can be segmented as sh-i-
p. 

Sound buttons These are the dots and dashes underneath the decodable words that 
show whether a single sound or digraph is being read e.g., sh/i/p could be 
represented as _.. 

Split digraph 
“Where’s your friend? 
He’s on the end!” 

Two letters, which work as a pair to make one sound, but are separated 
within the word. 
e.g., a-e as in make or late; i-e as in size or white. 

Tricky words/Red 
words 

These are words that need to spelt but do not follow the taught 
phoneme/grapheme correspondences e.g., said, the, no, some. 
They are also called “Red Words” because they are written on red cards. 

Trigraph 

“special friends” 
Three letters which together make one sound. 
e.g., dge, igh. 

Vowel digraph 

“special friends” 
A digraph in which at least one of the letters is a vowel. 
e.g., ea, ay, ai, ar. 
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Appendix 6: Wildmoor Heath Common Exception Words Checklist 
 

Name:   

Word R W Word R W Word R W 

I   all   when   

no   they   out   

the   my   oh   

to   said   Mrs   

go   have   people   

into   like   their   

he   so   called   

she   do   Mr   

we   some   looked   

me   come   asked   

be   little   could   

you   one      

are   were      

her   there      

was   what      
 

Name:   

saw   push   climb   

today   pull   water   

of   full   called   

says   house   even   

your   our   every   

by   after   everybody   

here   again   old   

there   any   fast   

where   who   father   

love   both   find   

once   break   should   

ask   busy   because   

friend   child   great   

school   children   half   

put   would   hold   
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Appendix 7: VIPERS question stems 
 

 
VOCABULARY: Vocabulary activities should give the children the opportunities to give and 
suggest meaning in context (Content domain 2a) 
 
Example questions 
• What do the words ...... and …… suggest about the character, setting and mood? 
• Which word tells you that….? 
• Which keyword tells you about the character/setting/mood? 
• Find one word in the text which means…… 
• Find and highlight the word that is closest in meaning to……. 
• Find a word or phrase which shows/suggests that……. 
 
 
INFERENCE: Inference activities should give the children the opportunity to make inferences 
from a text and then explain and justify their thoughts using evidence from the text.  
 
Example questions 
• Find and copy a group of words which show that… 
• How do these words make the reader feel? How does this paragraph suggest this? 
• How do the descriptions of …… show that they are …….. 
• How can you tell that…… 
• What impression of …… do you get from these paragraphs? 
• What voice might these characters use? 
• What was …. thinking when….. 
• Who is telling the story? 
 
 
PREDICTION: Predict what might happen from the details stated and implied. 
 
Example questions 
• From the cover what do you think this text is going to be about? 
• What is happening now? What happened before this? What will happen after? 
• What does this paragraph suggest will happen next? What makes you think this? 
• Do you think the choice of setting will influence how the plot develops? 
• Do you think… will happen? Yes, no or maybe? Explain your answer using evidence from 
the text. 
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EXPLAINING: Identify/explain how information/narrative content is related and contributes to 
the meaning as a whole. Identify/explain how meaning is enhanced through choice of words 
and phrases. Make comparisons within the text 
 
Example questions 
• Why is the text arranged in this way? 
• What structures has the author used? 
• What is the purpose of this text feature? 
• Is the use of ….. effective? 
• The mood of the character changes throughout the text. Find and copy the phrases which 
show this. 
• What is the author’s point of view? 
• What affect does ….. have on the audience? 
• How does the author engage the reader here? 
• Which words and phrases did ….. effectively? 
• Which section was the most interesting/exciting part? 
• How are these sections linked? 
 
 
RETRIEVAL: Retrieve and record key information/key details from fiction and non-fiction 
 
Example questions 
• How would you describe this story/text? What genre is it? How do you know? 
• How did…? 
• How often…? 
• Who had…? Who is…? Who did….? 
• What happened to…? 
• What does…. do? 
• How ….. is ……..? 
• What can you learn from …… from this section? 
• Give one example of…… 
• The story is told from whose perspective? 
 
 
SUMMARISING: Summarise main ideas from more than one paragraph 
 
Example questions 
• Can you number these events 1-5 in the order that they happened? 
• What happened after …….? 
• What was the first thing that happened in the story? 
• Can you summarise in a sentence the opening/middle/end of the story? 
• In what order do these chapter headings come in the story? 
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Appendix 8: Guided Reading Strategies 
 
 
Fluency, speed of reading and skim reading  
 
Children to practise their skimming and scanning techniques by setting them mini challenges 
which also helps them to develop their retrieval skills. 
 

 
 
It is important to make it explicit to the children that to find a month of the year or a name 
involves looking for a capital letter at the beginning of a word. Looking for something that 
somebody has said means scanning for inverted commas. 
 
Stand up when you find a ……………. 

• Verb 

• the word ………. 

• The date that ………. 
 
Echo reading  
Teacher reads an extract and then the children repeat it with the same intonation and speed.  
 
Paired reading  
One pupil reads the paragraph followed by their partner. Discuss how this should be read.  
 
Timed reading 
Children are timed when they read the text 
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Appendix 9: Fluency Rubric Matrix Assessment Sheet 
 

 


